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TLF

TLF T1: Lead Well-Organized, Objective-Driven Lessons

LEVEL 4

(HIGHEST)

LEVEL 1

LEVEL3 LEVEL2 (LOWEST)

Teacher s highly Teacher seffectiveat  Teacher is minimally Teacher is meffective at
cffective at leading lendmg well-organzed,  effective at Indmg Iudmg well-organized,
well-organized, obj - driven lessons. 1k d, objective- obj -driven lessons.
driven lessons. driven lessons.
For Level 4, nearly all of The following best The following best The following best
the evidence listed wunder describes what is describes what is describes what is
Level 3 ispresent, as well observed. observed: observed:
as some of Ihejoﬂawirg- The lesson objective is  « The lesson objective may The lesson objeative may
. can specific, ble, and be missing one be missing more lhnn one
explain what they are aligned to tandands, it p (for 1 the
learning, beyond simply  conveys what students are it might not be q;ecd' c, or may not convey whnl
repeating back the stated learning and what they it might not be aligned to  students are leamning or
or posted objective. willbeable to do by the  dandards),but it does  what they will be able to
» Students can authentically end of the lesson convey what students are  do by the end of the
exphain why what they ars The objectve of the leaming and what they  lesson, there may notbe n.
Iearning i important, lesson is clear to students. will be able to dobythe  clear objective to the
beyond simply repeating  For example, the teacher  end of the fesson. lesson, or the objective
the teacher’s explanation. might clearly state and = The teacher may state the stated or posted may not
» Students understand how  explain the cbjective, or  objective of the lesson but connect to the lesson
the objective fils into the  students might may do soin a waythal taught.
broader unit and coursc ~ demonstrate through their docsnot effectively leade The teacher may not state
goals. For example, this  actions that they to student understanding. the objective, or students
might be shown through  understand what they will For example, the may be unclesr or
an effective teacher be learning and domg. objective might not be in  confused about what they
explanation of how the  The teacher ensures that devcqunmully will be leaming and doing
lesson tothe d dthe * The teacher may not
unit's essential qxesmns importance of the . 'n:: tw:hcr may explain exphain the importance of
or structure, or bjective. For pl the i of the the objective, or students
i students demonstrating  the teacher might nb]ecuv:butmzydom in may not understand its
through their comments  cffectively explain #ts 2 way that does not importance.
thet they understand how importance, or students cﬂ'emvcly lead to studens The teacher may make no
the lesson fits into the might d ding. For cffort to have the lesson
broader goals of the unit. through their le, the explanation build on or connect to
» The teacher actively snd  that they undergandthe  might be too gcncnl to be students prior knowledge,
effectively engages importance of what they  effective. or the teacher may make
students in the process of  are kaming. « The teacher may date an effort that is
connecting the lesson to  The tesson builds on how the lesson connects  ineffective
their prior knowledge. For students’ prior knowledge to students’ prior * The lesson may be
cxample, the teacher in a sgnificant and knowlcdge, but the lesson generally disorganized
might ask gedentsto I way, as ge doesnot build  Different parts of the
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connect concepts lotheir  appropriate to the on students' priar lesson may have no
own experiences or lo objective. knowledge in & significant connection to cach other,
what they have lcamed i The lesson is md ingful way. For demts may be confused
other courses. well-orgmized: All parts  example, the teacher about whst to do, most
of the lesson are ight simply make & parts of the lesson may
connected to each other  reference to what not be aligned to the
and aligned to the students were doing in the objective, or most parts of
objective, and each part  previous lesson. the lesson may not
significantly moves « Some parts of the lesson  significantly move
students toward mastery  may not be closely students toward mastery
of the objective. connected to cach other  of the objective.
or aligned to the
objective, or some parts
may not significantly
move students toward
mastery of the objective.
TLF 1 SCORE:

3

TLF | COMMENTS:

Ms. Wilson was cffective at leading n wellorganized, objectivedriven lessons The lesson objective was specific, measurable, and aligned to standards of the preschool program; it conveyed what students explored and what they were able to
do by the end of the lesson. Students studicd emotion and how antist convey emotion. The lesson was well-organized: All parts of the lesson were cunnmed to cach oﬂm’ and aligned to the objective, and each pan significantly moved
sudcmsmwm!nusu'y of the objective. The objective of the lesson was ciear to students. The students demonstrated through their actions that they undusood whll lhcy learned Whm Ms Wilson asked the students to dramaticalty
demonstraie various emotions they were abie to do so. In some art lessons, such as lessons that involve exp ion and i jon with new i ive might not describe a specific skill that

students will have mastered by the end of the kesson. Students developmental kevel guided the activities as they work with materials i o ’

Badh I 1op
SAVE FOR NOW

TLF T2: Explain Content Clearly

LEVEL 4 LEVEL 1
HIGHEST) VEVEL 3 LEVEL2 - wre)

Teacher is highly Teacher iseffectiveat  Teacher & minimally Telcher isineffective at
effective at explaining exphining content ive at exphining content
content clearly. clearly content clearly. clearly.
For Level 4, nearly all of The following best The following best The following best
the evidence listed under describes what is describes what is describes what is
Level 3is pre.!nl as well observed: observed: observed:
as some of the | ing: ions of content » Explanations are « Explanations may be
» Explanaions arc concise, are clear and coheret,  generally clear and unciear or incoherent, and
fully explaining concepts  and they build student coherent, with a few they are genenally
n as direct and efficient 2 und ding of content ions, but theymay ineffective in building
manner as possible. « The teacheruses not be entirely effective  student understanding of
o The teacher cffectively  developmentally in bmldmg student content.
makes jons with  appropriate k and ding of Much of the teacher'’s
other content areas, explanations. e Seme Imguge and language may not be
students’ experiences and The teacher yv-s clear, explanationsmaynotbe  developmentally
interests, or current precise i and P y ppropri
events in order tomake  uses specific academic  appropriate. * The teacher may
the content relevant and  language as appropriate.  The teacher may frequently give unclear or
build student e The tescher emphasizes  sometimes give imprecise definitions, or
understanding and key points when definitionsthat arenot frequently may not use
interest, necessary. completely clear or academic language when

» When appropriste, the « When an explanation is  precise, or sometines it is appropriate to do so
teacher exphins concepts not effectively leading  may not use academic o The teacher may rarely or
in a way that actively students to understand the language when it is never emphasize key
involvesstudentsin the  content, the teacher appropriate to do so. points when necessary,
lesming process, such as ndjus!s quickty and uscs « The lw:hu' may mly such that students are

by facih'w.mg an fve wayto key ofien unclear about the
ies for students effectively explaimthe  points when necessary, so main ideas of the content.
10 explnn concepts to concepl. that studenis are * The teacher may
cach other. « Studentsask relatively  sometimes unclear about  frequently adhere rigidly
+ Explanations provoke few charifying questions  the main ideas of the to the initial plan for
student interest mand ~ becanse they understand  content. explaining conlent even
excitement aboul the the explanations. * When an explanationis  when il is clear that an
content. However, they may aska not :ﬂ‘ecuvely kading  explanation isnot
» Students ask higher-order number of . 3 to und d the effectively leading
questions and make questions becausc they  concept, the teacher may  students to understand the
connections are engaged in the content sometimesmoveonor  concept.
independently, and eager to lesammore  re-explain in the mame o Students may frequently
demonstrating that they ~ about it. way rather than provide  ask clarifying questions
understand the content at an cffective alternative  showing that they are
a higher level. explanation. confused by the

= Studentsmay ask some  explnations, or sudents
clarifying questions may be consistently
showing thal they are frustrated or discngaged

confused by the because of unclear
TLF 2 SCORE:
4
TLF 2 COMMENTS:
Ms. Wilson was highly effective at clear ions of content. Exp jons of content were clear and coherent, and they buik student understanding of content. Ms. Wilson used a childrens book titled Feelings to introduce the lesson.
Her critical input activities were Tlent; she used ic expression, verbal and visual means to effectively explain the content. The teacher expiained concepts in a way that actively involved stndents in the leaming process; students
explamedconceplslouchoﬂ:crmdL icaity d d their und diny wbcnﬂrzyldedmlsd.lnppy and mad with their faces. Ms. Wikson used developmentally appropriate language and explanations. She gave clear,
precise defnitions and used specific academic language when ap, iatc. The ked student interest in and excitement ebom the content. Taryn made connections ndependently, when he was asked abowt fappy, he

responded Santa Claus, this demonstrated that he understood the content 2t a hgher fevel mdwts connecting the content to his own experiences.
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TLF T3: Engage Students at All Learning Levels in Rigorous Work

LEVEL 4
(HIGHEST)

Teacher is highly
effective at engaging
students at all learning
levels in rigorous work.
For Level 4, nearly all of
the evidence lised under
Level 3 is present, as well

LEVEL 3

Teacher is cffective st
engaging students &t ali
leaming levels in rigorous
wark.

The following best
describes what is
observed:

LEVEL 2

Teacher is minimally
cffective at engaging
students at all leaming
levels in rigorous work.
The following best
describes what is
observed:

LEVEL 1
(LOWEST)

Teacher is ineffective at
engaging students at all
learning levels in rigorous
work.

The following best
describes what is
observed:

as both of the following:» The teacher makesthe o The teacher makesthe « The lesson isnot

o The teacher makes the
lesson accessible Lo alf
students 2t different
kaming levels.

¢ The teacher makes the
kesson challenging to all
students at different
ieaming levels.

TLF 3 SCORE:

TLF 3 COMMENTS:

lesson accessible to

fesson accessible to most

accessible to most

aimost all students; there  students, some students  students.

is evidence that the may not be able to access
teacher knows each certain parts of the lesson.
student's level and o The teacher makes the

ensuresthst the lesson  lesson challenging to most

‘The lesson is not
challenging to most
Sudents.

The lesson is almost

meets almost all sudents  students; some students  entirely teacher-directed,

where they are. For

may not be chalienged by

and students have few

example, if necessary, the certin parts of the lesson. opportunities to

teacher might
differentinte content,

« While stud

have some

opportunitics to

process, or product (using meaningfully practice,

strategies that might
include, for mnplc.
flexible grouping, leveled
texts, or tiered

apply, and demonstrate
what they are leaming,
there ismore teacher-

n order to
ensure that students are
able to access the lesson.
‘The teacher makes the
lesson challenging to
almost a}l students; there
is evidence that the
teacher knaws each
student's fevel and
ensures that the lesson
pushes almost all students
forward from where they
are. For example, the
teacher might ask more
chailenging questions,
assign more demanding
work, or provide
extension assignments in
order ta ensure that all
students are challenged
by the lesson.

There is an appropriate
balance between teacher-
directed instruction and
rigorous student-centered

learning during the lesson,

such that students have
adequate opportunitics to
meaningfully practice,
apply, and demonstrate
what they are leaming

directed instruction than

ghully practice,
apply, and demonstrate
what they are leaming

Ms. Wilson was highly eﬂ‘cc!.lve 2t the engagement of students of all levels in rigorous work. The teacher made the lesson accessible and chalkenged all students &t different learning levels. There was an appropriate balance between

(euhcr-dmed

and rigorous student

foundation is laid, children will move on through the phases to do developmentally
most of the many possbic opp it

Ms. Wilson

for developmg

d learning during the lesson. Sudents had adequate opportunities to munmgully interact with the content. The levet of mstruction and expectations for student work were
d a respect for the natural unfolding of students inteliect. Nancy Smith says in Experience lnd Art’ Teaching Children to Paint, "Teachers need to help children move along through
lhmphaﬁwhmlhcymmdy ..The teacher should never attempt to “hurry” the children through the course of this L L

since

nf:uhcﬂh&phasss-fumdannfwﬁm:rmh Once the proper

appropriate work easily ¥ melmhli!!mlhcllfemdrmlmssnﬂhesudcms.ngammmncysmh At Programs sometimes do not make the
and heiping to formulite meaning. This is the case when they go no further than the surface exploration of materiaks and processes and when they are not focused on the

life and inler-ssnﬂhc children. Exploration needs structure and sequential lesson planning to lead 1o deep understanding. When such structures are omitted, fundamental leaming about art and imagery is lost and art activities become

“tusy-wark = Eleven mduuswcep:smLannd:msdcwmdﬁ.uw!s Two used crossing lines. One had the start of a Mandela. The remzining two students had begun Lo enter the pr
the conscious crestion of forns and images. These levels are devel i

Back to1
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TLF T4: Provide Students Multiple Ways to Engage with Content

LEVEL 4
(HIGHEST)

Teacher is highly
effective at providing
students multiple ways to

LEVEL 3

Teacher is effective at
providing students
multiple ways to engage

LEVEL 2

Teacher is minimally
cffective at providing
students muRiple ways to

LEVEL1
(LOWEST)

Teacher is ineffective at
iding students
multipie ways to engage
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engage with content. with content. engrge with content. with content.
For Level 4, nearly all of The following best The following best The following best
the evidence listed under describes what is describes whal is describes what is
Level 3 is present, as well observed: observed: observed:
as the following: « The teacher provides o Theteacher provides e The teacher provides
» The ways students are students more than one  students more thanone  students with more than
provided to engage with  way to engage with ‘way (o engage with one way to engage with
content all significantly  content, as appropriate,  content, but not 2l of content, bt most of these

promote student mastery

and all ways are matched these may be well may not be well matched

of the objeclive; students to the lesson objective.  matched to the lesson tothe lesson objective, or,
respond positively and are For parti typesof bjective; or, the teacher  the teacher may only give
adively involved inthe  lessons, this may only may only give siudents  students one way to
waork. entail giving studentstwo two waysio engage with  engage with the content.
ways to engage with content whenusingan  » Most or all ways provided
content (for example, s additional way would do not promote student
Socratic seminar might  have been more mastery of the objective,
involve verbaVlinguistic  appropriate to the Of, SOme ways may
and interpersonal ways),  objective (for example, 8 distract from or impede
while for many lessons,  lesson introducing student mastery.
this may involve three or  fractions that involves
more, only auditory and
o The ways students are interpersonal but not
provided to engage with  visual or
content all promote tactile/kinesthetic ways).
student mastery of the = Some ways provided do
objective not promote student
mastery of the objective
TLF 4 SCORE:
4
TLF 4 COMMENTS:

Ms. Wilson was highly effective at providing multiple waysto engage with content. ‘The ways students were provided to engage with content all significantly promoted sudent mastery of the objective. Sudents looked at the book,
explained the fecling that they saw to their partners. They analyzed the Potato Eaters by Vincent Van Gogh, and were able to exphuin that the dark colors made the painting feel sad. They drew pictures using colors that depicted emotion,

and participated in a matching activity.

Bach toiop
SAVE FOR NOW

TLF T5: Check for Student Understanding

LEVEL 4
(HIGHEST) LEVEL 3

Teacher is highly Teacher is cffective at
cffective at chcckmg for checking fnr student
student
For Level 4, nearly all of The, jolloumg best
the evidence listed under describes what is
Level 3 ispresent, as well observed:

LEVEL 2

Teacher s minimally
effective at checking for
student understanding
The following bes
dexcribes what is
observed:

LEVEL 1
(LOWEST)

Teacher is ineffective at
checking for student
understanding

The following best
dexcribes what is
observed:

as some of the following= The teacher checks for o The teacher sometimes « The teacher rarely or

» The teacher checks for

understanding of content  checks for undersianding  never cheeks for

understanding at allkey  at almost all key moments of content, but misses understanding of content,
moments. (when checking is several key moments. or misses nearly all key
s Every check gets an necessary to inform « The teacher gets an moments.
accurate "pulse” of the  instruction going forward, accurate "pulsc” of the o The teacher does not get
class’s understanding. such as before moving on  class’s understanding from an accurate "pulse” of the
» The teacher uses a variety to the next step of the most checks. class’s understanding from
of methods ofdmdmg lesson or partway through If a check revealsa need  most checks. For
for und the independent practice). tomake a whole-class ~ example, the teacher
+ The teacher seamlessly « The teacher getsan adjustment tothe lesson  might neglect some
integrates nformation accurate "pulse” of the  plan, the teacher attempts students or ask very
gained from the checks by class's understanding from to make the appropriate  general questions that do
making adjustiments to the almost every check, such adjustment but maynot  not effectively assess
content or delivery of the  Lhat the teacher has do so in an effective way. student understanding.
{esson, as appropriate.  enough information to « If a check reveals a need
adjust subsequent 1o make 1 whole-clas
instruction if necessary. adjustment to the lesson
= if a check reveals a need plan, the teacher docs not

TLF SSCORE:

3

TLF S COMMENTS:

to make a whole-class
adjustment to the lesson
plan (for example,
because most of the
students did not
undersiand a concept just
taught), the teacher
makes the appropriate
adjustment in an effective
way

attempt to make the
appropriate adjustment, or
attempts to make the
adjustment but does not
do 50 in an effective way.

Ms. Wilson was effective at checks for student understanding. She checked for undersianding of content at almost 2 key moments. Ms, Wilson got an accurate “pulse= of the ciasss understanding from almost every check, such that Ms.
Wilson has enough information to adjust sibsequent instruction if necessary. When a check revealed a need to rrnkenwhol:-chsn@mmuu to the lesson plan, Ms. Wilson made the sppropriate adjustment in an effective way. At the
with the own face. In ant lessons it may be most appropriate for a teacher tobe checkmg for

beginning of the lesson students were unsure of how to respond to the questions and Ms. Wilson de
understanding on an ongoing basis through circulating and observing student work, rather than stopping the class to conduat distinct wholeck

dthe ¢

checks for

e

An art teacher does not necessarily need Lo receive verbal feedback

from studeats in order to essess their understanding of content; instead, their imderstanding might be most evident through their work. Ms. Wilson circulated and observed the students, as they worked, moving between the three tables. She
abso conducted g distinct check when the students did a matching activity where the matched photos of 3 person with an expression on his face, with a schematic representation of that feeling.

5/20/2011 11:54
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TLF T6: Respond to Student Misunderstandings

LEVEL 4

(HIGHEST) LEVEL3 LEVEL2

LEVEL 1
(LOWEST)

Teacher is highly Teacheris effectiveat  Teacher is minimally Teacher is ineffective at
effective at responding to  responding to sudent effective at responding to  responding to student
student misunderstandings student misunderstandings
misunderstandings. misunderstandings.
For Level 4, nearly all of The following best The following best The following best
the evidence listed under describes what is dexcribes what is describes what is
Level 3 is present, as well observed: observed: observed:
as some of the followings The teacher respondsto » The teacher respondsto » ‘The teacher responds to
» The teacher respondsto  most student some sudenl fcw studcn!
almost all student isund dings with i dings with dings with
misunderstandings with  cffective scaffolding effective scaffolding. effective scaffolding
cffective scaffolding. = When possible, the o The teacher may o The teacher may only
» The teacher anticipates  teacher uses scaffolding wlnlnly rq)ond to respond to
student m:smdamdmgs l:dmlqus that enable i isund dings by
and p their using scaffolding using scaffolding
addresses (hcm. enhcr own undersxndmy (for techniques that are techniques that are
directly or through the  example, by asking teacher-driven (for teacher-driven when
design of the lesson. leading questions) rather i ininga  student-driven techniques
» The teacher is able 1o than smply re-exphaining concept) when student-  could have been
address student % concept. driven tecimiquescould  effective.
misunderstandings « If an atiempl to address 2 have been effective. o The teacher may
effectively without taking misunderstanding isnot » The teacher may frequently persist in using
away from the flow of the succeeding, the teacher, sumam\us puss inusing a particular techmique for
lesson or losing the when appropriate, ap chmique for respondingtosa
engagement of sudents  responds with another respondmg toa misunderstanding, even
who do understand. way of scaffolding misunderstanding. even  when it is not succeeding.
when it is not succeeding.
TLF 6 SCORE:
TLF 6 COMMENTS:
nothmg eniered
SAVE FOR NOW

TLF T7: Develop Higher-Level Understanding through Effective Questioning

LEVEL 4

LEVEL3 LEVEL2
(HIGHEST)
Teacher is highly ‘Teacher is effective at Teacher s minimally
effective at developing  developing higher-level  effective at developing
higher-level understanding through  higher-level
understanding through  cffective questioning. understanding through
effective questioning. effective questioning.
For Level 4, nearly all of The following best The following best
the evidence lised under describes what is describes what is
Level 3 is present, as well observed: observed:

as some of the followings The teacher frequenily » The teacher sometimes o
» The teacher asks dcvclops hiyr er-level develops hdu:r-lcv:l
higher-level ions at g through g through
multiple fevels of Bloom's cffective questioning. effective questioning.
taxonomy, if sppropriates Nearly sll of the questione Some of the questions
to the lesson. used are effective in used may not be effective
« Students are sb to developing higher-level  in developing higher-level
answer higher-leve! understanding. understanding. For
questions with meaningfil The teacher uses a varicty example, the teacher

responses, showingthat  of questians might ask questions that
they are accustomed to are unnecessarily

being asked these kinds of complex or confusing to
questions. sudents.

+ Sudents pose higher-level » The teacher may .
questions to the teacher repeatedly use two of
and to each other, three questions.
showing that they are
accustomed to asking
these questians.

TLF 7 SCORE:
3
TLF 7 COMMENTS:

Ms. Wilson was effective at the development of higherlevel understanding through effective questioning and a challenging project. The teacher fre: ly developed higher-level

LEVEL 1
(LOWEST)

Teacher is inefective at
developing higher-level
understanding through
effective questioning.

The following best
describes what is
observed:

‘The teacher rarely or
never develops
higher-level
understanding through
effective questioning.
Most of the questions
used may not be effective
in developing higher-level
understanding. For
example, the teacher
might ask questions that
do not push students’
thinking.

‘The teacher may only use
one question sepeatedly
For example, the teacher
might always ask students
"Why?" in response to
their answers.

i

hitps://octo.quickbase.com/db/bfhgpy9wd?a=dbpage&pageid=69&e=

Nearly alf of

g through
the questions used were effective and required higher-level understanding for students this age. She used a variety of questions that required a wnety of response nyls, especially effective were the drematic responses. Ms. Wilson

developed higher-level understanding by through two challenging tasks.

5/20/2011 11:54 .
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TLF T8: Maximize Instructional Time

LEVEL 4
(HIGHEST)

LEVEL 3

LEVEL 1

LEVEL2  CWEST)

Teacher is highly Tndm is cﬂeaive at  Teacheris mmumlly Teacher is ineffective at
effective at imiz# & i cffective at i imizing i
instructional time through time through lnsn.lcuunll time through tine through
11 d routines, 1l d routines, droutines,  well-executed routines,

procedures, and procedures, and pmc:dx-s and procedures, and
transitions; efficient transitions; efficient lnnsnms. efficient transitions; cfficient
msinuctional pacing and & ional pacing and pacing and  instructional pacing and
effective classoom effective classroom effective clissoom effective chssroom
management. B
For Level 4, nearly all of The following best The following bes The following best
the evidence listed ander describes what is describes what is describes what is
Level 3 is present, as well observed: observed: observed:
as some of the foll: Routines and p R and proced ‘There are no evident

¢ Routines and procedures  mun snoothly with some  are in place but require  routines and procedures,
run smoothly with prompting from the significant teacher 50 the teacher directs
minimal prompting from  teacher; students prompting and direction,  every activity; students
the teacher; students generally know their students may be onclear  are unclear about what

know their responsibilities

responsibilities.

about what they should be they should be doing and

and donot have to ask  « Transitions are generally  doing and may ask =sk questions constantly
questions about what to  smooth with some teacher questions frequently. or do not follow tcacher
do. direction. « Transitions are fully directions.

« Transitions are orderly,
efficient, and systematic,
and require fittle teacher
direction.

* Students are never idle
while waiting for the
teacher (for example,
while the teacher takes o

o Students are only idle for

wvery brief periods of time
while waiting for the
teacher (for example, o
while the teacher takes
sattendance or prepares
materials)

The teacher spendsan o

materials).

¢ Students share
responsibility for the o
operations and routines in
the classroom.

priate amount of
mn:mudlpannflh:

directed by the teacher » ‘Transitions arc disorderly
andmaybe lessorderly  and inefficient.

and efficient. » Students may be idle for
Students may be idke for  significant periods of time
short periods of time whik waiing for the
whilk waiting for the teacher

teacher. o The teacher may spend an
‘The teacher may spend  inappropriate amount of
too much time on one part time on one or more parts
of the lesson (for

lesson. exzmple, may allow the
‘The lesson progresses at a opening to continue
quick pace, such that longer than necessary)

of the lesson (for
example, spends 20
minutes on the warm-up).

e The lesson progresses at a
students are almost never The lesson progresses at a notably slow pace, and

https://octo.quickbase.com/db/bfhgpy9wd?a=dbpage&pageid=69&e=

» The lesson progresses at a discngaged or left with  moderate pace, but studcnts are frequently
rapid pace such that nothing L todo dents are & d or left with
students arc never (fa Pl -na dor leﬁ with  nothing meaningfui to do.
di d, and studk ing the d nothing ingful to dos priate or off-task
who finish assigned work  work, or while wuung for Insppropriate or roff-task  student behavior
carly have something clse one student to complete & student behavior constantly interTupts or
meaningful to do. problem in front of the  sometimes interupts o~ dehays the lesson.

» The flow of the lesson is  class). dehys the ksson.
never impeded by « Inappropriate or off-task
inappropriate or off-task  student behavior rarely
Student behavior, either  interrupts or delays the
because no such behavior lesson.
occurs or because when
such behavior ocaurs the
teacher efficiently
addresses .

TLF 8 SCORE:

4

TLF 8 COMMENTS:

Ms. Wllson was lughly e 2t the maximization of i I time R and p dures ran with minima) p
colm Gladwell B i

g from Ms. Wilson. Transitions were orderly, efficient, and systematic, and require little teacher

in Tipping Point. He says “The dnvmg force for a preschooler isnot 3 scarch fu' nuvdty,n is a search for understanding and predictabilty. When they see a show (or repeat a procedure,

process or concept) over and over lpin,;.hcy are not only understanding it better, which is a form of power, by predicting what is going to happen next * The routines and procedures used by Ms. Wilson provided students with this
structure. Students knew their responsibilities and did not have to ask questions about what to do. Students were never idke while waiting for Ms. Wilson. The lesson progressed at a quick pace, such that students were never disengaged, and

students who finished assigned work early had hing else

Bacl. to top
SAVE FOR NOW

ful to do.

or of-task student behavior rarely interrupted or delayed the lesson.

TLF T9: Build a Supportive, Learning-Focused Classroom Community

LEVEL 4
(HIGHEST)

LEVEL3 LEVEL2

LEVEL 1
(LOWEST)

Teacher is highly Teacher iseffectiveat  Teacher is minimaily Teacher is ineffective at
effective at building 2 building a supportive and  cffective at building a building a supportive and
supportive and keaming-  learning-focused supportive and leaming-  leaming-focused
focused cb focused cl 1

community. community.

For Level 4, nearly all of The following best The following best The following best

the evidence listed under describes what is dexcribes what is describes what is

Level 3 is present, as well observed: obszrmi observed:

as some of the following= Sudents are invested iy « Stud: fly e Studentsmay d

* Students are invested in  their work and value
the success of their peers. academic success For

engaged in lhen' wu‘k but disinterest or lack of
are not highly invested in  investment in thes work.
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For example, they can be  example, studentswork  it. For cxample, students  For example, students
scen colizborating with  hard, remain focused on  might spend significant  might be unfocused and
and helping cach other  [eaming without frequent  time off-task or require ot working hard, be
without prompting from inders, and per frequent reminds frequently off-task, or
the teacher. through denismight giveup  refuse to attempt
Swudents may give e The chssoom isasafe  easily; or the teacher assignments.
unsolicited praise or cnvironment for dudents  might i . are g Ily not
encouragement to their  to take on challengesand  messages sbout the willing to take on
peers for good work, risk failure. For example, importance of the work,  challenges and risk
when appropriate. students are eager to but there is little evidence failure. For example, most
Student commentsand  answer questions, fee!  that students have students might be
actions d that askingthe @ lized them. reluctant to answer
sudents are excited about teacher for help, and do  Some students are willing questions or teke on
their work and understand not respond negatively  to take acad: risks, hallengi i
why it is important. when apeeranswersa  but othersmay notbe.  most students might be
There is evidence that the question incamectly. For example, some hesitant to ask the teacher
teacher has grong, * Students are always students might be for help even when they
ndividualized respectful of the teacher  reluctant to answer need R, or sludents might
relationships with and lhnr peers. For questions or take on discourage or interfere
siudents in the class. For dentslisten  challengi i with the work of their
example, the teacher and do not interrupt when some studentsmight be  peers or criticize students
might demonstrate their peers ask or answer  hesitant to ask the teacher who give incorrect
personal knowledge of  questions. for help even whenthey  answers.
students’ lives, interests,  The teacher meaningfully need it; or some studentse &ud:ms may frequently
and pufu‘mcs. reinforces positive might be digrespectful to the
dents may d behavior and good respond ncgmvcly when teacher or their peers. For
frequent positive academic work 2s a peer answers a question  example, they might
engagement with their  sppropriste. incorrectly. frequentty interrupt or be
peers. For example, theye The teacher has a positive Students are generally clearly inattentive when
might show mterest in rapport with students, as  respeciful of the teacher  the teacher or their peers
other students’ answers or demonsirated by displays and their peers, but there  are speaking.
work. of posuvc nﬁ'ecl. are some exceptions. Fore The teacher may never
ple, smdentemight  reinforce positive
building, and cxpnssons occasionally interrupt, or - behavior and good
of interest in tudents'  might be respectfuland  academic work, or she
houghts and tve to the teacher,  may do so for only a few
but not to their peers. students.

e The teacher may rarely « There may be little or no
reinforce positive evidence of a positive
behavior and good rapport between the
academic work, may do  teacher and the students,
so for some studentsbut  or there may be evidence
not for others, or may not that the teacher hesa
do so in a meaningfun) negative rapport with
way. students.

« The leacher may have @
positive rapport with
some students but not
others, or may
demonstrate littk rapport
with students.

TLF 9 SCORE:
3
TLF 9 COMMENTS:

Ms. Wilson was cffective at building a supportive lezming focused classroom community. Ms. Wilson

https://octo.quickbase.comvdb/bfhqpy9wd?a=dbpage&pageid=69&e=

posliv: behavior and good academic work as appropriate She had a positive rapport with students, as

demonstrated by displays of positive effect, evidence of relationship building. and expressions of interest in students thoughts and opinions. When Elzina was unsbk: to identify a color that made her happy, Ms. Wikon said, 511l ask you
ister = Students were wvesed i their work and valied academic success. The students did not respond negatively when a peer was unable to formulate a response to a question. They were atways respectful of their tezcher and their peers

The was a safe

on what they are doing. A

for gndmis to take on challenges and risk failure. Ms. Wilson provided appropriste and valuablke feedback on their work product and process to students. Children are eager to have adults comment
uge and validate each childs efforts. A quick, =Oh thats good = or =1 like &* does not suffice, because it implies that & slhedxilds;ohlnpleaxmlmh. Value judgments, thought

difficult to avoid, leave the dnldgumgabomhuwmdwhythetwmkrs #znod* and do not provide any specifics or helpfis! feedback. Sensitive responses should highlight the feamres the child is responding to in the object.

SAVE FOR NOW

ADDITIONAL COMMENTS (Optional)
Please enter any other comments below

SAVE FOR NOW
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TLF

TLF T1: Lead Well-Organized, Objective-Driven Lessons

LEVEL 4 LEVEL 1
LEVEL3 LEVEL2
(HIGHEST) (LOWEST)
Teacher s highly Teacher seffectiveat  Teacher is minimally Teacher i incffective at
effective at leading leading well-organized,  effective at Iutl'ng leading well-organized,
well-organized, objective- objective-driven lessons.  well-c d, obj; biective-driven lessons.
driven lessons. driven Iems.
For Level 4, nearly all of The following best The following best The following bes
the evidence liged under describes what is describes what is dexcribes what is
Level 3 ispresent, as well observed: observed: observed:
as some ojlhzfollmdvg- The lesson objective is  « The lesson objective may The lessn objective may
. can specific, ble, and  be missing one be missing more lhnn one
cxplain what they are alignedto ki it ¥y (for ph the ob
ksming beyond simply  conveys what students are it might not be pecific, or may nol convey whn
repeating back the stated  learning and what they it might not be aligned to  students are lcaming or
or posted objective, willbeable to dobythe standards), but @ does  what they will be able to
» Stwdents can authentically end of the lesson. convey what sudents are  do by the end of the
explain why what they ars The objective of the leaming snd what they  lesson, there may notbe a
leaming is important, lesson is clear to students. will be able to dobythe  clear objective to the
beyond simply repeating  For example, the teacher  end of the fesson. lesson, or the objective
the teacher’s exphination. might clearly tate and  « The teacher may state the  stated or posted may not
o Students understand how  exphain the objective, or  objective of the lesson bul connect to the lesson
the objective fits into the  students might may dosoinawaythat taught
broader unit and course  demonstrate through their doesnot effectively icade The teacher may not state
goaks. For example, this  actions that they to student understanding. the objective, or students
might be shown through  understand what they will For example, the may be unclear or
an cffective teacher be leamning and doing.  objective might notbe in  confised about what they
explanation of how the « The u:zchcr ensures that dev:lqmmully will be leaming and doing.
Iesson to the & d the « The teacher may not
unit's essential qlcﬂnns nq)mmm of the - ’me wu:her may explam  explain the importance of
or structure, or refk ive. For 1 the imp of the the objective, or students
in students demonstrating lhel:uhermgn objective but may do so in may not understand its
through their comments  cffectively expiain its 2 way that does not importance.
that they understand how  importance, or students cﬂ'ecuvcly fead to tudent The teacher may make no
the lesson fits into the might d ding. For effort 0 have the fesson
broader goals of the unit.  through their le, the build on or connect to

o The teacher actively and  that they understand the  miight be too g:mnl to be students’ prior knowledge,
importance of what they  cffective

effectively engages
students i the process of
connecting the kesson to

their prior k dge. For

are lesming.
‘The lesson builds on

« The teacher may siate
how the kesson connects

example, the teacher
might ask students to

prioe nowe g

in a significant end

to stude prior

or the teacher may make
an effort that is
incffective.

« The lesson may be

knowledge, but the lesson  generslly disorganized

ngfil way, as

does not build

Different parts of the
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connect conceptstother appropriate to the
own experiences of to objective.
what they have leamed i The lesson is

on students’ priar lesson may have no
knowledge in a significant connection to cach other,
and mesningful way. For  students may be confused

20f7

other courses. well d: All parts iple, the teacher zbout what to da, most
of the iesson are might sinply make a parts of the lesson may
connected to each other  reference to what not be aligned to the
snd zligned to the students were doing in the objective, or most parts of
objective, and cach part  previous lesson. the lesson may not
significantly moves e Some pants of the lesson  significantly move
students toward mastery  may not be closely sindents toward mastery
of the objecti dto cach other  of the objective.
or aligned to the
objective, or some parts
may nol significamly
move students toward
mastery of the objective.
TLF 1 SCORE:
4
TLF 1 COMMENTS:
Ms. Wilson was highly at leading well d, by driven lessons. The lesson objective was to create a composition using two different types of art making i dents could ly explain what they were

caming as they worked on their projects Msw:lsmamvdymddmﬂvely

cngaged studerts in the process of comecting the lesson to their prior knowledge. Ms. Wilson used a class discussion end reading of a book to contnect the

lesson to prior knowledge. The lesson objective was specific, measurable, and aligned to standards; # conveyed what students were fearning and what they would be able to do by the end of the lesson. The lesson was well-orgenized: All
parts of the lessun were connected to each other and aligned to the objective, and cach part significantly moved students toward mastery of the objective.

Rack o 105
SAVE FOR NOW

TLF T2: Explain Content Clearly

LEVEL 4 LEVEL 1
LEVEL3 LEVEL2

(HIGHEST) (LOWEST)
Teacher is highly Teacher iseffective st Teacher is minimally Teacher is ineffective at
ffective at ini phinng content effective at explining  explaining content
content clearly. clearly. content clearly. clearly
For Level 4, nearly all of The following best The following best The following best
the evidence listed under describes what is describes what is dexcribes what is
Level 3 is present, as well observed: observed: observed:
as some of the foll of content » Explanationsare * Exphnations may be

+ Explanations arc cmcsc. are clur and coherent,  generally clear and unclear or incohierent, and
fully explaining concepts and they build tudent  coherent, with a few they are gencrally
in as direct snd efficient & ing of content. plions, bt they may  ineffective in buikding
manner as possbke. o The teacher uses not be entirely effective  student understanding of

» The teacher cn‘ealvcly d:vequnmully in bmumg student content.
makes with and ding of contents Much of the teacher’s
other content arcas, cxpl:mmns = Some language snd language may not be
students’ experiences ande The teacher gﬂlﬁ clesr, explanations maynotbe developmentally
mnterests, or curent precise and y sppropriate.
cventsin order tomake  uses specific academic  sppropriate. e The teacher may
the content relevant and  language as sppropriate. » ‘The teacher may ﬁ'equmuy give unclear or
build sudent « The teacher emphasizes  sometimes give imprecise definitions, or
understanding and key points when definitions that srenot  frequently may not use
interest. necessary. completely clear or academic language when

+ When appropriate, the
teacher explai

When an explanation is

Y

not
1

precise, of sometimes
may not use academic  «

it is appropriate to do so.
The teacher may rarely or

in awuytlulmwely to umdk d the I whenitis never emphasize key
involves studentsin the  content, the teacher appropriate to do so. points when necessary,
kaming process, such as ld_wﬂsqunddy and uses « The tudncr may nnly such that students are
by facilitating waylo key often unclear about the
opportunitics for students cﬂ'cmvely explainthe  points when nmnry. so main kess of the content
to explain concepts to concept that students are © The teacher may
cach other. « Sudents ask relatively  sometimes unclear about  frequently adhere rigidly
» Explanations provoke few chrifying questions  the main ideas of the tothe initial plan for
dudent interestinand ~ because they understand  content. exphaining content even
excitement about the the explanstions. * When en explanation s~ when i is clear that an
content. However, they may aska not :ﬂ'ecuv:ly leading  explnation snot
« Students ask higher-order number of d the effectively leading
questions and make questions becsuse they  concept, lhe teacher may students to understand the
connections zre engaged in the content sometimesmoveonor  concept.
independently, and eager to leamn more  re-explain in the mme  « Students may frequently
demonstrating that they  about it. way rather than provide  ask clarifying questions
understand the content at an cffective aliemative  showing that they are
a higher level. explanation. confused by the
» Sudenis may ask some  explanations, or students
clarifying questions may be consistently
showing that they are frustrated or discngaged
confused by the because of unclear
exphanations. explanations.
TLF 2 SCORE:
4
TLF 2 COMMENTS:

Ms. Wikson was highly effective at exphining content clearly.

were concise, fully exphining concepts in #s direct and cfficient 2 manner 2s possible. Ms. Wilson effectively made connections with students experiences and

Explanations
interests, or axTent events in order to make the cantant ricvant and build smdent understanding and interest. When discussing the book they were reading together, Ms. Wikson kad students talk to cach other sbout what they saw in the

book and di d

with riding trains. When appropriate, Ms. Wilson explained concepts in 2 way that actively invoived smdents in the leaming process, sach as by facilitating opportunities for students to cxplain

concepts to each other. Elphnnmsp-uvd‘:dsm&mmudmmdnm:mmmm:mmm.s::dmtsmmgagdnbmmmmcmmdﬁm:gmmqwmmm«smdmmm
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TLF T3: Engage Students at All Learning Levels in Rigorous Work

LEVEL4  LEVEL3
(HIGHEST)

Teacher is hghly Tudler [ eﬁ'eanve 2t
effective at atall
sudents at all leaming  learning levels in rigorous
fevels in rigorous work.  work.

For Level 4, nearly dll of The following best

the evidence listed under describes what is

Level 3 is present, as weil

observed:

LEVEL 2

Teacher is mmmully
effective at engaging
students at all leaming
levels in rigorous work.
The following best
dexcribes what is
observed:

LEVEL 1
(LOWEST)

Teacher is incffective at
engaging students at all
learning levels in rigorous
wark.

The following best
decribes what is
observed:

as both of the following:» The teacher makesthe o The teacher makesthe o The lesson isnot
lesson accessible to most  accessible to most
students.

» The teacher makes the
kesson accessible to all
students at different
leaming levels.

¢ The teacher makes the
lesson challenging to all
students at different
learning levels

TLF 3 SCORE:

4

TLF 3 COMMENTS:

lesson accessible to

almost all gudents; there  udents; some students

is evidence that the
teacher knows cach
student's level and
ensures that the lesson

where they are. Far

may not be abie to scces» The lesson is not
cestain parts of the lesson. challenging to most

o The teacher makes the

students.

lesson challenging to most The lesson is almost
meets akmost all sudents  sudents, some students  entirely teacher-directed,

have few

may not be

’bylnd 4

cxample, if necessary, the certain parts of the lesson oppmlmllesto

teacher might
differentiate content,

« While stud

have some

opportunities to

process, or product (using meaningfully practice,

lly practice,
apply, and demonstrate
what they are leaming

strategics that might spply, and demonstrate

include, for example, what they are leaming,

flexible grouping, leveled there is more teacher-

texts, or tiered directed instruction than
inorderto  appropei

ensure that students arc

able to access the lesson.

The teacher makes the

fesson challenging to

almost all students; there

is evidence that the

teacher knows cach

student’s level and

ensures that the lesson

pushes almost all students

forward from where they

are. For example, the

teacher might ask more

challenging questions,

assign more demanding

wark, or provide

extension assignments in

order to ensure that aff

students are chalienged

by the lesson.

There is an appropriate

balance between teacher-

directed instruction and

rigorous student-centered

learning during the lesson,

such that sdents have

adequate opportuniies to

meaningfully practice,

apply, and demonstrate

what they are leaming

Ms. Wikon was highly effective al engaging students at all leaming kevels in rigorous work. Ms. Wlhnm:delhelesmuc@lemuﬂmﬂmndﬁumlhnmgkvdsMsw'lnimadem:lmdulkngnglolll students at
mnd ch

different leaming levels. Ms. Wilson visited with each student to ensure that the lesson was both

s appropriaie. She provided additional assistance and support 1o stndents who sppeared to be struggling, and she

niedqummtomuhnumummnhummwut Sleldwdmzduuswho ﬁnﬁnedm@:ﬂywhnds:thcywouldmlolddmlhmwwk. and how did they like their designs. Sndansr&enmmedlhurwukmd added

to thew

balance b

practice, apply, mddn'mml:wlmlhcywm fezming. Studk

Back to 1o
SAVE FOR NOW

‘There was an zppropr
hadthe ity to

tcacher-directed instruction end rigorous student-centered fcaming during the fesmon, sech that studems had ad
i wihusngcﬁ.ﬂ':rﬂncoklsmednaswell:stnolsmchlsmhbmgblocksmumebuhmlm‘mdunmmthmmmposmms

TLF T4: Provide Students Multiple Ways to Engage with Content

LEVEL 4
(HIGHEST)

Teacher ishighly
effective &t providing
students mukiple ways to
engage with content.

For Level 4, nearly all of
the evidence listed under

Level 3 ispresens, as well observed:

as the following: .
¢ The ways sudents arc

LEVEL 1
LEVEL3 LEVEL2 (LOWEST)
Teacheriscffectivenst  Teacheris mmumlly Tuchcr is meﬂ‘emve at
providing students effective at pr

multiple ways to engage iudmlsmullplcwlyslo nmlupkwuyslomgag:
comtent.

with content. engage with content. with

The following best The following best The following best

describes wha Is describes what is describes what is
observed: observed:

The teacher provides o The teacher provides  » The teacher provides

sudentsmore than one  studentsmore than one  students with mare than

5/20/2011 11:59



DCPS IMPACT - CURRENT ASSESSMENT: INITIAL VIEW

4 of 7

provided to engage with  way to engape with
content all significantly  content, 2s appropriate,
promote student mastery  and all ways are matched
of the objective; students l.nulelmobpcuv:

way Lo engage with one way to engage with
content, but not all of content, but most of these
these may be well may not be well matched

matched to the lesson to the lesson objective; or,

respond positively and are Forp typesof
actively iwolvcd in the Iﬁsms. this may only
work. cntail giving sudents two

ways to engage with
content (for example, a
Socratic seminar might
involve verballinguistic

biective; or, the teacher  the teacher may only give
may oaly give students  students onc way to
two ways to engage with  engage with the content.
comient whenusingan e Most or all ways provided
additional way wonld do not promote student
have been more mastery of the objective;
appropriate to the of, SUmE ways may

and i ways),
while fut many lessons,
this may involve three o
more

« The ways students arc
provided to engage with
content all pr

bjective (for ple, 3 distract from or impede
Icsmmtmm:mg student mastery.
fractions that involves

only suditory and

interpersonal but not

visnal or

ic ways)

student mastery of the « Same ways provided do

objective.

TLF 4 SCORE:

3

TLF 4 COMMENTS:

Ms. Wilson was cffective st provids

not promote student
mastery of the objective.

https://octo.quickbase.conVdb/bfhqpy9wd?a=dbpage&pageid=69&e=

le ways to engage with content. Ms. Wﬂsnnwwﬂedsndunswcmlhmmcw-ylomyg:wuhcanmlswq:’mc and all ways were matched to the lesson objective. Ms. Wilson

engaged the students by radmg the snry through their discussion and through the art activity in which sudents manipulated crayons, paint, and other tools to create their compositions. The ways students engaged with content alt

promoted student mastery of the objective.

SAVE FOR NOwW

TLF TS: Check for Student Understanding

LEVEL 4
(HIGHEST) LEVEL 3
Teacher is highly Teacher is effective at

effective at chednng for dnedung fnf sudent
student und

For Level 4, nearly all of The following best

the evidence listed wnder describes what s

Level 3 is presens, as well observed:

as some of the followings The teacher checksfor o

LEVEL2 LEVEL1
(LOWEST)
‘Teacher is minimally Teacher is ineffective at
ffective at checking for  checking for student
student und di d di
The following best The following best
describes what is describes what is
observed: 1

The teacher sametimes o The teacher rarely or

o The teacher checks for

understanding of content  checks for understanding  never checks for

understanding at all key &t aimost all key moments of content, but misses

understanding of content,

moments. (when checking is several key moments. or misses nearly all key

» Every check gets an necessary to inform « The teacher getsan moments.
securate “pulse” of the  indmuction going forward, accurate “pulse” of the o The teacher doesnot get
class’s understanding. such asbefore moving on  class's und ding from an “pulse” of the

» The teacher uses a variety to the next step of the most chedks.

for . to make a whole-class

class’s understanding from

ofmuhodsnfdl:dmg lesonorplmuylhmu@ If a check revealsaneed most checks. For
the 8

example, the teacher

. 'me tu:ha suml-ﬂy « The teacher gctsm
“pulse” of the
gnmed from the checks by class's understanding from
making sdjustments to the almost every check, such
conlent or delivery of the  that the teacher has
lesson, as sppropriste.  enough information to
adjust subsequent
instruction if necessary.
o If a check reveals a need
1o make a whole-chss
adjustment to the lesson
plan (for example,
because most of the
students did not
understand a concept just

adjustment to the lesson  might neglect some

plan, the teacher sttempts students or ask very

tomake the sppropriate  general questions that do

adjustment but may not  not effectively assess

do so in an effective way. student understanding

 If a check reveals a need

to make a whole-class
adjustment to the lesson
plan, the teacher does not
atiempt to make the
sppropriaie adjustment, or
sitempts to make the
adjustment but does not
do so in an effective way

makes the appropriate
adjustment in an effective
way.
TLF § SCORE:
4
TLF S COMMENTS:
Ms. Wilson was highly cffective at checking for student ding. Ms. Wilsen checked for unds
the story they were reading, 7 dures as well as indivi mdnnpmgtsmmmwuk.mwilsmmedlmdyof eth
students to repeat procedures
SAVE FOR NOW

TLF T6: Respond to Student Misunderstandings

Every checkgx an accurate “pulse= uflhe chss understanding. Ms. Wilson checked for understanding of
i ions, visually checking on students and asking

5/20/2011 11:59
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LEVEL 4 LEVEL 1
@IGHEST) LEVEL3  LEVEL2 ; Gwrsr)

Teacher is highly Teacher is effective Tadlu' s minimally Teacher s incffective at
effective at responding to r:swndingmmd:m fTe at responding to  responding to student
student misunderstandings. stndent misunderstandings.
misunderstandings. misunderstandings.
For Level 4, nearly all of The following best The following best The Jollowing best
the evidence listed under describes what is describes what is describes what is
Level 3 is present, as well observed: observed: observed:
as some of the following= The \eacher respondsio  The teacher respondsto  The teacher responds o
* The teacher responds lo mogt Quch!l some student few student
aimod all student di isund dings with isund dings with
misunderstandings with  effective suﬂ'nldmg effective scaffolding. effective scaffolding.
cffective scaffolding.  » When possible, the » The teacher may e The teacher may only
» The teacher enticipates  teacher uses scaffolding  primarily rlq)md to req)nnd to
student mlsmduﬂmdmgs l:chmcps that enable i by di
andp their nsng mﬂ'oldn; using suﬂ'uldng
addresses lh:m. cither  own und dings (for that are that are
directly or throughthe  example, by lslr.mg lud'ur—chv:n (for teacher-driven when
design of the lesson. leading g ininga student-driven techniques
» The teacher is able to than snnply re-:xphlmg concept) when student-  could have been
address student a concepl. driven tecimiquescould  effective.
misunderstandings « If an attempt to addressa have been effective.  » The teacher may
effectively without taking misundesstanding isnot « The ludler may ﬁ'equcmly pus:s. in using
away from the flow of the ding, the teacher, persist in using a p que for
lesson or losing the when appropriate, a particuk hnique for responding toa
engagement of students  responds with another  responding toa misunderstanding, even
who do understend. way of scaffolding. misunderstanding, even  when it is not succeeding.
when it is not succeeding.
TLF 6 SCORE:
TLF 6 COMMENTS:
nothing entered
Bach to top
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TLF T7: Develop Higher-Level Understanding through Effective Questioning

LEVEL 4 LEVEL 1
(HIGHEST) LEVEL3 LEVEL2 (LOWEST)

Teacher is highly Teacher iscffectivest  Teacher is minimally Teacher is ineffective at
effective at developing  developing higher-level  effective at ping loping higher-level
higher-level understanding through  higher-level lmdcrsmdmg through
understanding through  cffeclive questioning. understanding through  effective questioning.
effective quetioning. effective questioning.

For Level 4, nearly all of The following best The following best The following best

the evidence listed under describes what is dexcribes what is describes wha is

Level 3 is present, as well observed: observed: observed:

as some of the followings The teacher fiv ly o The tezcher sometimes « The teacher rarely or

o The teacher asks d:v:laps Inywr fevel develops hgu«-lml never develops
higher-level questions at through d g through  higher-level
multiple levels of Bloom's effective questionk effective q g through
taxonomy, if appropriatce Nearly all of the questions Some of the quesums effective questioning.
to the lesson. used are effective in used may not be effective Mot of the questions

+ Students are sble to dcvelopmg Ingwf -level mdcvelnpng higher-fevel used may not be effective
answer higher-level For in developing higher-level
questions with meaningfid The teacher uses a variety exemple, the tcacher understanding. For
responses, showing that  of questions. might ask questionsthat  example, the teacher
they are accustomed to are unnecessarily might ask questions that
being asked these kinds of complex or confusing to  do not push students’
questions. students. thinking.

» Sudents pose higher-level « The teacher may = The teacher may only use
questions to the teacher repeatedly use two or one question repeatedly.
and to cach other, three questions. For example, the teacher
showing that they are might atways ask students
accustomed to asking “Why?" in response to
these questions. their answers.

TLF 7 SCORE:
3
TLF 7 COMMENTS:
Ms. Wilsan was effective at developing higher-level understanding through efft ioning. Ms. Wilson frequently developed higher-level ng through effective questioning. Ms. Wilson asked students to interpret the story.

On:qusmn!lcl*edwls‘hwduymhzuwlhepeop!:mnmdcormdenﬂh:mn‘ Asndunmswemdthnmepeqﬂemnsd: She asked. “How do you know ** She asked students to exphin what kinds of designs they were
making in therr compositions as well. Nearly all of the questions used were effective in ping higher-kevel und ding. Ms. Wilson uscd a varicty of questions.

SAVE FOR NOW

TLF T8: Maximize Instructional Time
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LEVEL 4

LEVEL 1

LEVEL3 LEVEL?2
(HIGHEST) (LOWEST)
Teacher is hgﬂy Teacher iseffectiveat  Teacher s rnmmnlly Teacher is ineffective at
cffective at imizi imizing & j effective at imi imizing @ i
instructional time l.hmugs time through instructional time through time through
11 d routines, 11 d routines, ell droutines, well-executed routines,

procedures, and procedures, and procedures, and procedures, and
transitions; efficient transitions; efficient ulnshm: dﬁaent transitions; efficient
nstructional pacing. and | pacing. and | pacing and  instructional pacing and
effective L effective chsroom effective chsroom
management. management.
For Level 4, nearly all of The following best The following best The following best
the evidence listed under describes what is describes what is describes what is
Level 3is present, aswell obzrwd. observed: observed:
as some of the following: and procedy R and procedt There are no evident

* Routines and procedy un ly with soume  are in place but require  routines and procedures,
run smoothly with prompting from the significant teacher so the teacher directs

minima) prompting from  teacher; sudents

the teacher; students generally know their

know their responsibilities responsibilities.

and donot have to ask o Transitions ere genenally

questions about what lo  smooth with some lnd::r

do. dircction.

o Transitions arc orderly, Sudemsmmlyld!efw

cfficient, and systematic, very brief periods of time

and require ttle teacher  whike waiting for the

direction. teacher (for cxample, o
* Sudents are never idie  while the teacher takes

while waiting for the sattendance or prepares

teacher (for example, materials).

whlle the teacher takes ¢ The teu;hcr spendsan o

or prep P amount of
materials). time on cach part of the
» Students share lesson.
responsibility forthe The lesson progresses st a

operations and routines in  quick pace, sich that

prompting and direction;  evay activity; sudents

sudents may be inclear  are unclear sbout what

about what they should be they should be doing and

doing and may ask ask ions constantly

questions frequently. or donot follow teacher
tions arc ful dirccti

dirccted by the teacher o Transitions are disorderly

mndmaybe kess orderly  end incfficient.

and cfficient. * Students may be idke for

Sudents may be idle for  significant periods of time

short periods of time while waiting for the
while waiting for the teacher.
teacher. ® The teacher may spend an

‘The teacher may spend  inapproprisic amount of
too much time on onc part Lime an one or more parts
of the lesson (for of the lesson (for
exampic, may allow the  example, spends 20
opening o continue minutes on the warm-up).
longer than necessary). o The lesson progresses at 8

the classroom, students are akmost nevem The lesson progresses st a notably slow pace, and

¢ The lesson progressesat @ disengaged or left with ~ moderate pace, but sud:ms are frequently
mpid pace such that nd.hmgmunngml todo dents are i d or left with
students are never ie, after di dor leftwith  nothing meaningful to do.

disengaged, and students ﬁm!mg the assigned
who finish assigned work  work, or while waiting foe

carly have something else one student to a

nothing meaningful to dos Insppropriate or off-task
Iruppmpmu oroff-task sudent behzvir

meaningful to do. problem in front of the
o The flow of the lesson is  class).
never impeded by « Inappropriate or off-task

inappropriate or off-task  student behavior rarely
sudent behavior, cither  interrupts or delays th
because no such behavior fesson.
occurs or because when

such behavior ocours the

teacher efficiently

addresses &.

TLF 8 SCORE:

4

TLF 8 COMMENTS:

or
s:m:ums ilerupisor  dehysthe lesson.
dehysthe lesson.

https://octo.quickbase.con/db/bfhgpy9wd?a=dbpage &pageid=69&e=

Ms. Wilson was highly effective st

time through well d routines, p du

and

efficient i

pacing; and effective ck

R

and procedures ran hiy with

minimal prompting from Ms. Wilson: students knew Ihetrﬁpmsibimeslndddnuluveml*qusnnsxbmtwlmmdo Students transitioned qulylndqndlylo their seats and proceeded to assist each. other with their smocks

Transitions were orderly, cfficient, snd ic, and

quired little tezcher di

were never idle while weiting for Ms Wilson.

dhility for the op

pogtsdnlnpldpmemdxumm(hnsmnnuwmﬂwdlhelmwuncvu'mpe&dbym:ppopmeaoﬂ-nimdunbdmr
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TLF T9: Build a Supportive, Learning-Focused Classroom Community

LEVEL 4
(HIGHEST) LEVEL 3

LEVEL 1

LEVEL2  GWEST)

Teacher s highly Teacher seffectiveat  Teacher is minimally Teacher is ineffective at
effective et building s building a supportive and  effective at building a building a supportive and
supportive and lkeaming-  leamning-focused supportive and leaming- lmmg-focusd

focused j focused y.
communiy. community.

For Level 4, nearly all of The Jollowing best The following best The following best

the evidence listed wnder describes what is describes what is dexcribes what is

Level 3 Ls presemi, as well observed: olutrved. observed:

as some of the followings Sudents are invesied in o Studk ity e« Students may d ate

» Students are invested in - their work and value
the success of their peers. ludcmtc success. For

engaged in lhetr work but  disinterest or lack of
are not highly invested in  investment in their work.

For example, they can be dentswark it Far le, sudents  For example, students
scen collaborating with Iurd. vemain focused on  might spend sgmﬁunl might be unfocused and
and helping cach other  lcaming without frequent time off-task or require not working hard, be
without prompting from inders, and px frequent remind: frequently off-task, or
the teacher. through challenges. sudentsmight giveup  refose to attempt

+ Sudents may give ® The ckssroom is 2 safe usly'a'lhel.nd:er assignments.
unsolicited praise or environment for sudents  might . are ily not
encouragement lo their  to take on chaliengesand messages about the willing to take on

and routines in the classroom. The lesson

5/20/2011 11:59
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» Student commentsand  answer questions, feel
that i

peers for good work, risk failure. For cxample, importance of the wark, chalicnges and risk
when appropriate. students are eages to

but there is fittle evidence
that

faihire. For example, most
" icht be

!
actions asking the d them. reluctant to answer
sudemsuz:xcn:dlbml luch:rfa'heh.mdtb Smnmdmlsn'ewillng questions or take on
their work and undk d not gatively  totake acad risks, hallengi g
whynlslmpoﬂlm. whcnlpecrlnsvcrsa but others may not be. most gudents might be

o There is cvidk the For le, some hesitant to ask the teacher
lnd!crhzs:mng . Sud:msmxlw:ys students might be for help even when they
individualized ful of the teacher  reluctant to answer need i, or students might
rehationships with and thnr peers. For quesmls or uk: on discourage or interfere
students in the class. For fisten with the work of their
example, the teacher and donot interrupt when some students might be  peers or criticize students
might demonstrate their peers ask or answer  hesitant to ask the teacher who give incorect
personal knowledge of  questions. for help even when they  answers.
students’ lives, interests, » The teacher mesningfully need i; or some studs may frequently
and preferences. reinforces positive might occasionaily be disrespectful to the
Students may demonstrate behavior and good respond negatively when  teacher or ther peers. For
frequent positive academic work as 2 peer answers & question example, they might
engagement with their sppropriate incorrectly. frequently interrupt or be

peers. For example, theyes The teacher has a positive Students are generally
might show interest in rapport with students, as  respectfisl of the teacher

other studk ANSWETS of

d by disptays

work. of posuve aﬂ'ea.

and their peers, but there
are me excepums Fore

clearty nattentive when
the teacher or their peers
wre speaking.

'me teacher may never

building, llld :xprmms
of interest in students’

end

but not to their peers.

so for some sudents but
not for others, or may not

positive
behavior and good
ecademic wark, or she
may do so for only a few
students.

= There may be little or no
evidence of & positive
rapport between the
teacher and the students,
or there may be evidence
that the teacher hasa

https://octo.quickbase.convdb/bthqpy9wd?a=dbpage &pageid=69&e=

do 50 in a meaningful negative rapport with
students.

way.
The teacher may have a
positive rapport with
some students but not
cthers, or may
demonstrate littke rapport
with students.

TLF 9 SCORE:

4

TLF 9 COMMENTS:

Ms. Wilson was highly effective at building a supportive and leaming-focused classroom community. Students were invested in the success of their peers. audcnts lmedndiolhawthgatmg materials. &udenl comments and actions
demonstrated that students were excited sbout their work and understand why it wes impartant. There was cvidence that Ms. Wilson kad strong, individe with students in the chss. Stud: d frequent
positive engagement with their peers. Students worked well together, sharing materials on the table. Ms Wilson mnplemmtedmcsudmlson!h"bdnvmmdlhmladumcwu‘kbynnkmgsnmmumdlls'llikclhcwu‘kyou are
doing here. That is a beautifitl drawing. - and “You sre welcome. I sppreciate it when you use your manners. Thank you =

Bach lotop
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ADDITIONAL COMMENTS (Optianal)

Please enter any other comments below:

SUGEESTIONS:

1.Refer to the Architecture of Accomplished Teaching and other items discussed
in the Post Observation Conference.

2.Consider using additional ways to engage the students in the content, by
showing different images or art works.

3.Model higher-level thinking skills through -think-alouds* for students and
Back to top

SAVE FOR NOW

7of7 5/20/2011 11:59



